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Abstract 
The purpose of this study was to evaluate the interventions and strategies used by 
guidance counsellors at Mount Elizabeth Secondary School in Kitimat, British Columbia 
to determine which where most helpful to students for making decisions about post-
secondary education. A survey of 164 graduating students, the class of 1999-2000, was 
conducted to determine the post-secondary educational plans of the students and to solicit 
their opinions of the value of the counselling services offered to assist them with career 
planning and the choice of appropriate post-secondary educational opportunities. The 
students reported their post-secondary preferences, the locations of their preferences, and 
their program choices. The students also indicated which counsellor interventions were 
most helpful and they quantified their levels of satisfaction for each of the interventions. 
Overall, the students determined that individual counselling sessions, course catalogues, 
and liaison visits were most helpful. In contrast, Career and Personal Planning (CAPP) 
classes, posters, and self-evaluation techniques were rated least helpful. Two major 
recommendations that follow from this investigation are: (1) School counsellors should 
be extensively involved in the development and delivery of the CAPP curriculum; and (2) 
Secondary schools should offer students computer-assisted career education resources. 
Future studies of this research question should sample other educational shareholders 
within the community, expand the sample to include other secondary schools in the 
region, and track students over a longer period of their post-secondary lives. 
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CHAPTER ONE 
Introduction 
One of the significant tasks of the secondary school counsellor is to facilitate students' 
goal orientation for their post-secondary plans and aid them in implementing these plans 
(Chapman & DeMasi, 1985; Johnson, Stewart, & Eberly, 1991; Matthay, 1989; Rowe, 
1989). For students, the transition from secondary school to a post-secondary institution 
often represents the first time they have faced a complex decision of major importance. 
This is a decision that can have lifetime ramifications for the decision maker. The 
transition from a general education in a secondary school to a specialized education in a 
post-secondary institution enables individuals to refine their cognitive skills and build 
character. These qualities are imperative for ensuring that society will have productive 
young adults. 
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The decision to attend college or university is one that must be made on an individual 
basis. Information provided by the secondary school counsellor can make the selection 
easier, enable more appropriate choices, and help to ensure a successful transition to post-
secondary education. Boyer (1987, p. 52) indicates that fifty percent of students entering 
university or college drop out, transfer, or have their education interrupted in some 
fashion. This would suggest that a large proportion of able students meet with frustration 
and failure in their educational progress. Balcombe (1995) noted that only fifteen 
percent of adult Canadians aged twenty-five to sixty-four had a university degree, eighty-
five percent have no post-secondary education, and Canada has a higher dropout rate than 
many of its economic equals (p. 20). 
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Secondary school counsellors have a limited amount of time to spend helping students 
make long term career choices, so it is imperative they assist students in choosing the 
appropriate post-secondary schools to fit their specific needs in the short term. "The 
temper of the times indicates there is a vital need for an efficient education system in 
which students, particularly in the secondary school, can gain insight and understanding 
into their career development in a more complex and modem world" (France, 1990, p. 
20). 
Advising in relation to post-secondary choices is but one of many roles and 
responsibilities of the secondary school counsellor, so the strategies and interventions 
used to inform students must be efficient. The more accurate the information, the more 
suitable the choices the secondary school student can make to help insure a successful 
transition to post-secondary education. Educational planning and the career exploration 
process are so inextricably linked that it is only during the transition years that students 
start to become aware and concerned about the need for such planning (Levi & Ziegler, 
1993, p. 8). 
Secondary school counsellors rely on a number of strategies to supply the needed 
information to secondary school students. Many of these strategies involve individual 
counselling methods. Balcombe (1995) states that: "practitioners who rely too heavily on 
a one-to-one counselling approach to deliver programs to students produce a situation 
where a small percentage of students are seen regularly by counsellors" (p. 20). The 
research indicates that secondary school counsellors feel that they are not spending the 
amount of time necessary to help students thoroughly enough in the post-secondary 
choice process (Holmes, Dalton, Erdman, Hayden, & Roberts, 1986). Large caseloads 
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and varied task assignments challenge secondary school counsellors to meet the needs of 
their students. 
Statement of the Problem 
The challenging problem for this investigation is to identify which methods are the 
most efficient and effective for secondary school counsellors to use to assist Mount 
Elizabeth Secondary students to choose post-secondary educational opportunities that 
assist in a successful transition. The motivation for this study was three-fold: (1) to 
investigate the immediate after-secondary-school plans of students at Mount Elizabeth 
Secondary School with emphasis on post-secondary education plans, (2) to determine 
how helpful were the secondary school counsellors' interventions and strategies in 
assisting students to make informed choices for post-secondary education, and (3) to 
identify the level of satisfaction students had with guidance counsellors and the resource 
library. 
The constant changes in the job market make the transition to the workplace an 
increasingly challenging endeavor. Making the decision concerning which post-
secondary institution to attend is often the first major hurdle students face. The 
secondary school counsellor is frequently called upon to assist students with the decision-
making process concerning the transition from secondary school to formal education at 
the post-secondary level. Time is of a premium for most secondary school counsellors. 
Research shows that the transition years are critical years for students, and that there is a 
strong correlation between effective schools and effective guidance programs (Levi, & 
Ziegler, 1993, p. 8). 
The identification and evaluation of techniques and/or resources which students find 
useful in making informed decisions about educational choices is mandatory. The 
results provide information about the strengths and weaknesses of the process that 
counselors can use to improve it. 
Significance of the Study 
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The final year of secondary school is usually the first time many students actively 
begin to investigate programs at post-secondary institutions that will lead to long-term 
career goals. Choosing the appropriate post-secondary institution is a major decision that 
can have a tremendous impact on the future life of the decision maker. "This decision 
may determine whether one is a success or a failure at the institution of their choice, who 
one will marry, and the job prospects one receives" (Brodbelt, 1982, p. 204). 
When long-term career goals are not apparent, it is imperative that the student be 
advised as to which post-secondary institution can provide a gentler transition by 
providing effective exploration opportunities without the secondary cost of failure. 
"Career indecision or the inability to specify a vocational choice may lead to much 
floundering between educational programs or jobs so that much capital and energy are 
expended with little results" (Stewart, 1994, p. 12). 
Counsellors know that the world is changing rapidly simply from the presenting 
problems that students and clients are bringing to the counselling encounter ( Studd, 
1998, p. 1 ). The success in making a satisfactory post-secondary choice enhances the 
student's chances of completing a degree or career program. Although students can now 
explore almost any post-secondary institution in the world via the Internet, the majority 
of students still tum to the secondary school counsellor for advice. 
Recent post-secondary choice models specify three stages in the formulation of a 
university, college, or technical school choice decision. The model derived by Hossler 
and Gallagher (1987) defines the post-secondary choice process as consisting of the 
following three stages: 
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(a) Stage one is the predisposition stage in which students determine their aspirations 
to continue their formal education after secondary school. Although some 
counsellor intervention may influence this decision, parents seem to be the major 
impetus at this stage; 
(b) Stage two is the search stage in which students consider the type of post-
secondary institution they wish to attend. This is the stage in which the school 
counsellor' s skills and expertise can prove most helpful and where most counsellor 
intervention occurs; 
(c) Stage three is the choice stage in which students select an institution to attend. 
The counsellors at Mount Elizabeth Secondary School should be interested in the 
results of this study, as it will assist them in examining whether the interventions and 
strategies used in the post-secondary search process of their students were efficacious. 
By identifying which resources the students find most helpful in facilitating the post-
secondary decision process, counsellors can focus their efforts in a more productive and 
efficient manner. France (1990) states: "The secondary school is the logical place to 
begin career education because it is the place where students are making the transition 
from a more general education in elementary school to a more specialized education in 
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secondary school" (p. 16). Counsellors may also use the results of the study to develop a 
more effective plan for post-secondary advising at Mount Elizabeth Secondary. 
In addition to providing help in post-secondary selection, counselors have numerous 
students in their case loads and many administrative tasks to complete; therefore, 
information that will assist their students to make more appropriate post-secondary 
choices will help both the students and their counsellors. 
Post-secondary recruitment offices may also find the results of the study to be 
important for planning their recruitment activities. Their success in presenting their 
institutions' strengths will help to ensure enrolment at their facility and provide students 
with an opportunity to deal directly with informed agents. 
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CHAPTER TWO 
Literature Review 
Due to increasing labour market instability over the past thirty years, it has become 
increasingly common for people to change careers several times during their working 
lives. "These changes required career counselling practices in the 1990's to shift toward 
addressing current economic and political realities impacting the pursuit of work" 
(McAuley, 1998, p. 3). Given the ever-changing nature oftoday's job market, the 
secondary school counsellor must be well informed when assisting students to make their 
post-secondary education choices and take their places in the community. "Rapid 
technological advances have made some form of post-secondary education almost a 
necessity for students entering today's job market (Wahl & Blackhurst, 2000, p. 367). 
Toffler (1970) has suggested that most of the jobs that exist today did not exist thirty 
years ago. 
Educated citizens are central to a healthy and productive community. A successful 
school experience helps to ensure that students will continue to advance their education 
and take their place in the community. In order for students to meet with success at the 
post-secondary level, the selection of an appropriate post-secondary school is of the 
utmost importance. "School counsellors at every academic level play a significant role in 
promoting personal and career development of students that will continue throughout 
life" (Mcintosh, 2000, p. 621). Further to this, "School counsellors are often presented 
with challenges as they assist their clients to select appropriate vocational choices" 
(Stewart, 1994, p. 11). 
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The decision to continue one's education has been typically perceived to occur during 
the late years of adolescence or senior years at secondary school. Tiedeman (1961, p.17) 
postulates that it is a dynamic process that occurs at all ages and stages of development 
whenever a decision cycle begins; although it may be most prominent during late 
adolescence and early adulthood (Super, 1990, p. 262). Mcintosh (2000) suggests that 
the process of arriving at a desired career choice begins in early childhood and continues 
throughout life. "Children understand career information early in their development, and 
their interest in and understanding of career concepts increases as they progress through 
school" (Wahl & Blackhurst, 2000, p. 373). The role of the secondary school counsellor 
is to intervene in this decision-making process and provide the needed assistance for the 
student to make an informed choice, a choice that is of profound importance to the 
decision maker (Miller, 1990, p. 40). 
The challenges faced by secondary school counsellors are numerous; providing 
assistance with post-secondary selection is but one of their responsibilities. "Appropriate 
issues for counselling are wide-ranging, including school attitudes and behaviours, peer 
relationships, study skills, career planning, college choice, death of a family member, 
divorce, substance abuse, family abuse, and sexuality concerns" (Borders & Drury, 1992, 
p. 491). Caseloads often fall in the range of three hundred to seven hundred per 
counsellor. It is therefore of extreme importance that the counsellor understand the post-
secondary choice process and employ practices that will assist students in the most 
efficient manner possible. "There is no sense in directing our kids to dead end careers" 
(Balcombe, 1995, p. 21). The goal of a career guidance program is to provide students 
with the tools to integrate awareness about themselves, potential careers, and post-
secondary education into informed decisions about the future (Henderson, 1999, p.77). 
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The remainder of this review of the literature is organized as follows: (1) conceptual 
frameworks for a post-secondary choice model (2) the importance of appropriate post-
secondary decisions; and (3) the secondary school counsellor's responsibility in the post-
secondary choice process. 
Conceptual Framework for a Post-Secondary Choice Model 
The decision to pursue a post-secondary education requires that students be involved 
in a process. Hossler and Gallagher (1987) define the post-secondary process as 
consisting of three stages: predisposition, search, and choice. The formation of 
aspirations corresponds to the predisposition stage of college choice; and the selection of 
a specific college represents the choice stage. Far less research has been conducted on 
the search stage of college choice (Hamrick & Hossler, 1996, p. 183). The model is 
developmental so that students progress toward increased understanding of the 
educational options open to them. At each stage of the process, outcomes are influenced 
by the interaction of individual and organizational factors . "Few school counsellors 
would dispute that self-aware choices are the best choices" (Marthers, 1997, p. 236). 
In the predisposition stage, students determine whether or not to continue with their 
education immediately after secondary school. Influential factors such as socio-
economic level, intellectual ability and achievement, and parental encouragement affect 
their decisions (Super, 1990, p. 207). The secondary school counsellor can assist in the 
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predisposition stage by encouraging both students and parents to work collaboratively 
during the course selection process throughout secondary school. Gribbons and Lohnes 
(1982) reported results of a longitudinal study of the vocational maturity of youth. In 
their analysis of grade twelve students, they identified the imperative for a "key person" 
in the life of an adolescent at this time. They said that the " ... aware students realize that, 
although the execution of the vocational decision is their responsibility, informed and 
experienced adults can help them to realize their full potential" (p. 45). Some students 
have clear plans for their future education, others are still vague about their long-term 
career plans and require counselling to help plan their future studies and career 
(Nummenmaa & Sinisalo, 1997, p.159). 
Marthers (1997) states: 
Counselling professionals believe that high school students should begin the 
college selection process by focusing on themselves, taking stock of their 
interests, values, preferences, and needs - in short, trying to determine why they 
are going to college and what type of college will best suit them (p. 235). 
Mcintosh (2000) added that there must be a purposeful process that integrates the 
individual's abilities, interests, aptitudes, personal values, vocational opportunities, and 
other life roles for career development to become an integral aspect of life satisfaction (p. 
622). France (1990) argues that career education can be more efficient in helping 
students choose a career that is congruent with their values, interests and abilities than if 
left to chance or labour demand (p. 18). 
Certain programs require specific prerequisites for entry; for example, the opportunity 
to choose engineering is lost when the student passes the point at which the first required 
prerequisite, introductory algebra, ordinarily is started (Isaacson & Brown, 1993; 
Peterson, Long & Billups, 1999). Early intervention will ensure that not only graduation 
requirements are fulfilled, but also specific criteria for entry to choice post-secondary 
institutions and programs will be examined. 
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The search stage begins with the students exploring what type of post-secondary 
institution they plan to attend. The secondary school counsellor plays an integral role in 
providing the information to the student and parents through individual and group 
sessions. Hamrick & Hossler (1996) found" It is important to encourage students' active 
and diverse engagement in the search component of post-secondary education decision-
making, since engaging in a variety of methods was significantly correlated with 
subsequent satisfaction indicators" (p. 193). It is at this juncture that interventions 
provided by the high school counsellor can prove to be most helpful when making those 
decisions. Self-evaluation methods challenge students to examine their personal and 
educational needs (Morgan, 1998, p. 131 ). In the next step, students determine which 
institutions they want to investigate. 
During this stage it is important for the secondary school counsellor to provide 
students and parents with a wide range of resources to facilitate the review. The school 
counsellor should also provide direction and information in a knowledgeable fashion. 
Paramount to the post-secondary selection process is that the secondary school counsellor 
must be well informed about the types of institutions and programs available to students. 
Further to this, it is advantageous to become as familiar as possible with the students' 
interests, values, and aspirations so that the students can be provided with as many 
options as possible for their decisions (Peterson, Long et al., 1999, p. 35). 
The third and final stage is when students choose the post-secondary schools to which 
they will actually apply. After all the options have been evaluated, a final decision is 
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reached. The counsellor' s role at this point is to continue to provide support to facilitate 
the students' decisions by providing guidance and information for a successful and 
satisfying outcome. In this phase the counsellor will act as a liaison between the student 
and the post-secondary institutions selected. "Parents, students, and counsellors must 
work together to enable students to make informed decisions" (Matthay, 1989, p. 369). 
Carefully planned interventions and knowledge of the post-secondary process 
allow secondary school counsellors to serve as a valuable resources for all stages of the 
post-secondary choice process. Matthay (1989) suggests that to enable students to 
successfully complete a college education, it is imperative that counsellors do everything 
possible to ensure an initial good match between the student and the college (p. 369). 
Davies and Guppy (1997) state: 
Students confront a myriad of possibilities when transferring from high school 
to college. Not only must they choose between elite versus mass institutions, 
public versus private universities, or two-year versus four-year colleges, but they 
must also choose a field of study (e.g., engineering, liberal arts) and degree type 
(e.g., associate, bachelor) within the institution. Higher education is like a 
complicated mosaic, a richly differentiated tapestry, revealing a hierarchically 
arrayed system of institutions and programs (p. 1417). 
With all the options available to students, the secondary school counsellor must be aware 
of all avenues in order to implement a post-secondary information program that will 
serve individual students and increase the students ' satisfaction with their choices. This, 
in tum, will strengthen students' transition to post-secondary education and future 
success in their endeavours. 
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The Importance of Appropriate Decisions About Post-Secondary Choices 
McAuley (1998) indicates," research illustrates that career decision-making is a step-
by-step process that is interactive, dynamic and a component of vocational counselling 
practices" (p. 4). This then would hold true for appropriate post-secondary selection. 
Research shows that delays in pursuing post-secondary education or interruptions in this 
process negatively influence the number of years of post-secondary education a student 
completes (Kocher & Pascarella, 1990; Robertshaw & Wolfle, 1983). According to Cope 
(1975) more than fifty percent of students entering their first-year of post-secondary 
studies will leave their institution before graduating. Furthermore, sixteen percent of all 
students who attend four-year colleges transfer from their initial post-secondary choice at 
least once within the first two years of initiating enrolment at those post-secondary 
schools (Tinto, 1987). This would suggest that secondary school students are not making 
appropriate selections in the 'choice stage' and are hindering their ability to fulfill their 
post-secondary aspirations. 
Kocher & Pascarella (1990) show that lack of continuity in one's post-secondary 
education has negative effects on future occupational status and income (p. 171). Poor 
post-secondary choices relate directly to this. Although not all students leave post-
secondary education due to dissatisfaction with their choices, part of the problem is an 
inability to make transitions (Sheedy, 1995). This would indicate that stronger 
interventions are needed to assist students throughout the secondary school experience in 
the decision-making process for post-secondary selection. Johnson, Stewart, & Eberly 
(1991) state that having the responsibility and expertise to assist students in making post-
secondary choices puts high school counsellors in a crucial position to affect the welfare 
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of students going on to post-secondary education (p. 84). Therefore, every effort should 
be made to make the transition as effective as possible. 
The Secondary School Counsellor's Responsibility in the Post-Secondary Choice Process 
Reiss & Fox ( 1967) developed the following job description for counsellors in the area 
of secondary school guidance (Appendix A). Although this outline ofthe counsellor's 
responsibilities was developed forty-three years ago, many of its components are still 
utilized in guidance programs today. It provides an overview that serves to point out the 
intricacies of the secondary school counsellor's role in post-secondary advising. 
Levi & Ziegler (1993) state: "The importance of good and appropriate career 
decisions can hardly be exaggerated" (p. 8). This reflects the importance of sound post-
secondary choices made by secondary school students and the counsellor's role in 
assisting students with this process. In 1990, over 2.4 million students graduated from 
secondary school in the United States with approximately fifty-nine percent of those 
going directly to post-secondary schools (Ray, 1992, p. 25). 
Research shows that secondary school counsellors are influential in helping students' 
decisions about which post-secondary institutions to attend once .they have graduated 
(Boyer, 1987; Johnson, Stewart, & Eberly, 1991; Litten, 1982; Matthay, 1989). Ray 
(1992) noted that students whose parents had not attended post-secondary schools were 
more likely to seek the guidance of a secondary school counsellor for information on 
post-secondary choices than were students whose parents had attended post-secondary 
schools (p. 25). Morton, Kryk, Awender & Diubaldo (1997) state: "The high school 
guidance counsellors are often called upon to clarify and facilitate the career paths of 
their students" (p.1 0). 
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Students and parents have made clear their desire for stronger emphasis on career 
education in schools (Levi & Ziegler, 1993, p. 8). These kinds of statements make it 
imperative that counsellors become more creative in providing students with information 
regarding which post-secondary opportunities are best suited for their long-term 
educational goals. Counsellors can supplement classroom lessons with a variety of career 
guidance opportunities to facilitate the career development of students (Kraus & Hughey, 
1999, p. 390). 
Engen, Laing, and Sawyer (1988) compiled information from responses given on the 
student profile section of the American College Transition Assessment Program (ACT) 
over a period of years ranging from 1973 to 1984. When asked if schools had provided 
the respondents with counselling that had helped them continue their education, 48% of 
the class of 1974 responded positively. These positive results have steadily increased 
over a period of ten years to 59% for the class of 1984 (p. 116). 
In a survey conducted among counsellors to determine the amount of time devoted to 
post-secondary advising, Chapman and DeMasi (1985) found that counsellors spent 20% 
of their time committed to post-secondary advising. It was determined that at least 22% 
was needed to provide adequate services in this area (p. 5). Ten years later Balcombe 
(1995) found that on average, full-time counsellors spend only 17% of their time on 
educational and career counselling, despite the fact that students and their parents 
considered this area to be the most important function of the guidance counsellors; 
whereas, only 49% of counsellors surveyed thought that educational/career counselling 
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was their most important function (p. 23). These high percentages make it imperative 
that counsellors review their strategies and interventions regularly so that students are 
provided with optimal service. Matthay (1989) supports this statement:" High school 
counsellors must critically evaluate the usefulness of their resources for college selection; 
and students and their parents should be asked to provide feedback regularly on the 
efficacy of the college counselling program at individual high schools" (p. 369). 
Counsellors often serve as 'gatekeepers' controlling the flow of information about 
colleges and act as impartial experts who counsel and advise students and parents 
(Grossman & Cooper, 1996, p. 2). 
As previously mentioned, school counsellors are expected to be involved in many 
activities, some of which are interactive but many are related to administrative or clerical 
duties. Schroeder (1998) states: "Counsellors also handle increasing administrative and 
clerical tasks and must support growing numbers of distressed children" (p. 73). 
Appendix B identifies the counselling duties and numerous services in place to assist 
students at Mount Elizabeth Secondary School in the post-secondary selection process. 
These activities are designed to involve the students early and throughout their high 
school involvement with the post-secondary choice process. 
In 1996 the Ministry of Education in British Columbia introduced a Career and 
Personal Planning component in the curriculum to help students explore their intrinsic 
and extrinsic values in career development and motivation for post-secondary education. 
The counsellor's role assists in putting the plans into action. In addition to assisting with 
post-secondary choices and career decision-making, counsellors are involved in many 
other activities (Borders & Drury, 1992, p. 491). 
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In all counselling interventions, the central goal is to foster students' educational 
progress (Myrick, 1987, p. 40). The time frame that counsellors are given to make 
interventions in the post-secondary choice process of students is small relative to their 
whole secondary school experience. This makes the procedure of paramount importance 
in aiding them to make concise decisions. 
Summary 
The research literature reveals that the secondary school counsellors' role is important 
in assisting the post -secondary choice decisions of students. Borders & Drury ( 1992) 
conclude that in a review of 30 years of empirical work and professional statements: 
"School counselling interventions have a substantial impact on students' educational and 
personal development" (p. 495). Students frequently seek out advice from their 
counsellors for information and direction in making these decisions. The counsellors, 
however, are responsible for many tasks that reduce the amount of time they can devote 
to providing students with the expertise and attention needed for effective decision-
making. 
There is currently a gap between the information and guidance students need in order 
to make a successful post-secondary choice and the information being provided by the 
school counselling profession. Hamrick & Hossler (1996) state: " In many respects, 
research on the process of post-secondary educational decision-making or student college 
choice is still in its infancy" (p. 179). Further to this Engen, Laing & Sawyer (1988) 
found that students' satisfaction with the quality of the guidance services they have 
received has often not been reported (p.113). 
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Balcombe (1995) reported on a nationwide survey of 1500 students in grades 11 and 
12 that was conducted in 1993 by the Canadian Association of Principals (CAP) and the 
National Association of Secondary School Principals (NASSP). He noted: "When it 
comes to career counselling, most students say their schools have been only "somewhat 
helpful" 55.8%; while 20.4% described their schools as "not helpful at all"; but 22.7% 
felt their schools were "very helpful" (p. 20). These figures make it crucial that 
interventions and strategies currently being used in secondary school guidance 
departments must periodically be evaluated to establish which services are providing 
adequate information for making the post-secondary choice process successful. 
Research Questions 
Research in the area of post-secondary choice indicates secondary school students find 
their secondary school counsellors helpful regarding the assistance they provide in 
making decisions about which post-secondary institution they will attend. This study was 
conducted to provide answers for the following questions: 
1. What percentage of the graduating class at Mount Elizabeth Secondary 
School plan to attend a post-secondary school directly after graduation? 
2. What percentage of the graduating class at Mount Elizabeth Secondary 
School plan to attend a university, college, technical , or other type of 
educational institution? 
3. What university programs are of greatest interest to the graduating class at 
Mount Elizabeth Secondary School? 
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4. For those students from the graduating class at Mount Elizabeth 
Secondary School who plan to attend a post-secondary institution directly 
after graduation, where is their institution of choice located? 
5. What do Mount Elizabeth Secondary School students consider to be the 
most helpful resources and interventions provided by the secondary school 
counsellor to facilitate their post-secondary choices? 
6. To what extent are Mount Elizabeth Secondary School students satisfied 
with the counselling services provided to assist them with the post-
secondary choice process? 
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CHAPTER THREE 
Research Method 
This study was designed to offer information to the secondary school counsellors and 
teachers at Mount Elizabeth Secondary School who are interested in the post-secondary 
choices of their secondary school students. A survey questionnaire (see Appendix D) 
was developed specifically for this study. The survey was comparable to other 
instruments used for this type of research; for example, Engen, Laing & Sawyer, 1988; 
Ray, 1992;Matthay, 1989. 
In Section I, II, and III of the questionnaire, participants were asked to respond in the 
affirmative or negative to the selections presented. In Section IV and V of the 
questionnaire, participants rated their responses using a Likert-type scale to determine 
which interventions were used and to identify the degree of helpfulness of each 
intervention. 
Study Variables 
The survey questions relate to the interventions currently in place at Mount Elizabeth 
. . 
Secondary to assist students. This was used to familiarize them with the various aspects 
of the post-secondary selection process and to prompt them to use these aspects in their 
decision-making efforts to select a post-secondary institution. Specific activities are 
described in the procedures section of this chapter. 
The variables of this study were: (1) the student's perception of the most helpful 
resources provided by the counsellors in the post-secondary choice process, and (2) the 
students' satisfaction with the counsellors' services. 
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Selection ofParticipants 
The participants selected for inclusion in this study were members of the graduating 
class of 1999-2000 at Mount Elizabeth Secondary School. Of 180 students identified as 
having met the British Columbia Ministry ofEducation requirements for graduation, 164 
completed questionnaires. Complete data were secured from 91% (n=163) of the 
participants. The data analyzed were drawn from the questionnaires of individuals who 
indicated that they were to immediately continue their post-secondary education after 
graduation. These participants comprised 77% (n=125) of the graduating class. These 
were the students most likely to be concerned about the process for selection of a post-
secondary institution. The thrust of the survey was to elicit students' opinions of the 
counselling services being offered at Mount Elizabeth Secondary School so that 
improvements can be made in areas of perceived weakness. 
In past years, the post-secondary-bound graduates ranged from 75 to 80% of the entire 
student population. The percentages do appear high considering Kitimat is a community 
in the northwest region of British Columbia with a population of approximately 11,700. 
What is unique to this area is that there are three employers, Alcan, Eurocan, & 
Methanex, who provide their Kitimat employees with a high per capita income. The 
community is also quite culturally diverse with many 'blue collar' workers of first 
generation immigrant status and second generation, Canadian-born workers, with 
traditional values of the parent culture. The third generation, our students, are 
encouraged to pursue a higher education rather than to go to work in one of the industries 
right after graduation. 
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Instrumentation 
The questionnaire for this study was developed to identify: (1) which students plan to 
attend a post-secondary school directly after graduation; (2) what post-secondary 
programs are of the greatest interest to them; and (3) where their institute of choice is 
located? Additional questions were prepared for those students who plan to attend a post-
secondary institution. These questions evaluated the helpfulness of the interventions 
available at Mount Elizabeth Secondary School that are offered to assist students with 
their choices of post-secondary educational opportunities, and they measured the 
students' levels of satisfaction with the school's counsellors and its guidance library. 
The participants were asked to rank eleven intervention possibilities on a scale from 
"0" to "5". A rating of "0" indicated that the intervention was not used, "1" indicated the 
intervention was used but not helpful, "2" indicated the intervention was somewhat 
helpful, "3" indicated the intervention was helpful, "4" was quite helpful, and "5" 
indicated it was extremely helpful. The participants were also asked to use this scale to 
rate their levels of satisfaction with the services of the guidance counsellors and with the 
resources in the guidance reference room. 
Procedures 
The participants in this study had previously been assigned to one of three counsellors 
at Mount Elizabeth Secondary School. The three members of the school's counselling 
staff provide a service to the entire school population, which produces a counsellor-to-
student ratio of approximately 1:350. The evaluator has served as one of these 
counsellors for two years. The counsellors have worked collaboratively to ensure all 
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students receive the same information for the post-secondary decision-making process. 
Each of the three members within the department takes on a specific duty in relation to 
the post-secondary interventions provided for students. For instance, one counsellor will 
organize then act as the liaison contact for post-secondary institution representatives 
wanting to make presentations to the students. Another counsellor is responsible for 
maintaining a web site and up-to-date catalogues, while the third counsellor is 
responsible for scholarship information and applications. The department strives to 
operate as a team, so any group information sessions are delivered by all of its members. 
Appendix B provides an overview of the guidance and counselling responsibilities at 
Mount Elizabeth. 
The Career and Personal Planning curriculum was implemented to prepare students to 
make decisions about their future educational aspirations and their personal lives. When 
students reach the last semester of grade ten, the selection of courses for graduation and 
post-secondary pre-requisites becomes extremely important. Individual career and 
educational counselling is provided by the counsellors and maintained throughout the 
remainder of the student' s secondary school career. An intervention timeline is provided 
(Appendix C). The Ministry of Education in British Columbia requires students to fulfill 
a Career and Personal Planning (CAPP) component as part of their mandatory credits for 
graduation. Thirty hours of work experience must be completed in conjunction with the 
theoretical work provided by teachers in the classroom. 
The Mount Elizabeth Secondary School Counselling Questionnaire (Appendix D) was 
administered during the week prior to the mid-term report period in the second semester, 
when it was most likely to indicate whether or not individual decisions about post-
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secondary education would be confirmed. The questions for the survey were given to a 
small group of students who had graduated the year before to identify inconsistencies and 
provide insight into the interventions they used when at Mount Elizabeth Secondary 
School. A proposal for this study and a copy of the survey were sent to the University of 
Northern British Columbia Ethics Committee for approval. 
Data Collection 
Consent forms were distributed to graduating students at a grade meeting two weeks 
before the administration of the questionnaire. Students were gathered in a large group to 
complete forms required by the Ministry for release of marks to post-secondary 
institutions. When this activity was completed, consent forms were collected from the 
students. The distribution of the questionnaire was done simultaneously. The 
questionnaire directions were reviewed with the students by the evaluator. To insure the 
confidentiality of their responses, students were advised that they were not required to 
provide their names or any other personal identification. The students required 
approximately 15 minutes to complete the questionnaires. 
Definitions ofTerms 
1. Post-secondary choice: The choice of one post secondary school from 
several which the student is eligible to attend after secondary school 
graduation. 
2. Post-secondary school: Government accredited institutions designed to 
provide additional educational qualifications and certification for 
secondary school graduates. The most common types of Canadian post-
secondary educational institutions are community colleges, technical 
institutes, and universities. 
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CHAPTER FOUR 
Results 
The purpose of this study was to identify the number of students planning to attend post-
secondary institutions immediately after graduation, the educational programs these 
students planned on pursuing and the locations of the chosen institutions. Students who 
indicated that they plan to attend an educational facility were then asked to identify which 
of the resources provided by the secondary school counsellors were most helpful for 
making decisions about post-secondary education. In addition, information about the 
level of satisfaction with the counselling services and the resource library was requested. 
A questionnaire was administered to the students of the graduating class of 2000 just 
prior to graduation. 
Of the 164 surveys collected, one was discarded because it was only partially 
completed. Of the remaining sample, 77% (n=125) planned to attend a post-secondary 
institution after graduation. Table 1 provides a classification of the types of institutions 
selected and the percentage of students attending each type of institution. A university 
offers degree programs whereas a college offers degree, diploma and certificate 
programs. In this study, students were asked to select the university option if they were 
planning to enter a university transfer program at a college rather than choosing the 
alternative "college" as their choice. Students who were planning on pursuing a 
vocational or technical program, for instance computer training, welding, or hair dressing 
programs, were instructed to select technical school as their option. Institutions that were 
identified as "other" encompassed a wide range of alternate forms of specialty education; 
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for instance, fine arts, helicopter pilot training, deep-sea diving, culinary skills or any 
number of other programs not offered at traditional post-secondary institutions. 
Table 1 
Types of Post-Secondary Institutions Preferred by MESS Graduates 
Type of institution n % 
University 71 57 
College 38 30 
Technicalffrades 10 8 
Other 6 5 
Total 125 100 
Participants planning on attending a university 57% (n=71) were asked to identify 
which program of study they intended to pursue. This represents half of the participants 
in the study. These responses are categorized below (see Table 2). 
Table 2 
Intended Programs of Study for MESS Graduating Students 
Type of program n % 
Undecided 32 45 
Science 17 24 
Humanities and /or arts 12 17 
Fine arts 4 6 
Education 3 4 
Engineering 2 3 
Nursing 1 
Business 0 0 
Total 71 100 
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It is evident that even though half of the participants are planning to attend a post-
secondary institution, 45% (n=32) of these students are undecided and 46% (n=33) plan 
to pursue a non-professional program in their first year of studies. 
Participants were asked to identify the location of the university, college, technical 
school, or other they planned to attend. These results are given in Table 3. In the past, it 
has been noted by the counsellors at MESS that students are selecting institutions that are 
primarily located in the Lower Mainland of British Columbia. This was examined 
because the northwest region now has both a community college and a university; 
therefore, it was anticipated that the number of students selecting the Lower Mainland 
would decrease. 
Table 3 
Location of Post-Secondary Educational Institutions Chosen by MESS Students 
Location University CollegerrechnicaVOther Totals 
n % n % n % 
Lower Mainland region: 20 28 19 37 39 31 
Vancover/ Abbotford/Surrey 
Central Okanagan region: 19 27 10 20 29 23 
KamloopsN ernon/Kelowna 
Central northern region: 19 27 1 2 20 16 
Prince George 
Northwest region: 0 0 14 11 14 11 
Prince Rupertrrerrace/Kitimat 
Vancouver Island: 10 14 4 8 14 11 
Nanaimo/Victoria 
Other regions: 3 4 2 4 5 4 
Out of province 
Northeast region: 0 0 1 2 1 
Fort St. John/Dawson Creek 
Totals 71 57 51 41 122 98 
The data in Table 3 show that 27% of the students (n=34) have chosen to remain in the 
central or northwest region, although the majority of the students are still looking at 
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moving farther away from the region. The University of Northern British Columbia in 
Prince George is as attractive as the Lower Mainland and Okanagan post-secondary 
institutions in attracting students to their facility and offering a viable option to students 
who live in the northwest region. 
Section four of the questionnaire dealt with the helpfulness of particular resources 
available for students when making-post-secondary choice decisions. Two participants 
failed to complete sections four and five of the questionnaire, which reduced the sample 
to 75% (n=123). In Table 4, the results of the questionnaire were tabulated for questions 
1 to 11. The number of responses (n) and the percentage (%) of the total number of 
responses for that resource are given. 
Table 4 
MESS Graduates' ResQonses to HelQfulness of Counselling Resources 
Resources Did not Not Somewhat Helpful Quite Extremely 
use Helpful helpful helpful helpful 
n % n % n % n % n % n % 
1. Calls to site 52 42 7 6 12 10 24 20 15 12 13 11 
2. CAPP classes 25 20 28 23 31 25 20 16 13 11 6 9 
3. Catalogues or 13 11 6 5 12 10 34 28 35 28 23 19 
calendars 
4. Financial aid 53 43 9 7 13 11 20 16 14 11 14 11 
5. Group 55 45 4 3 16 13 19 15 21 17 8 7 
sessions 
6. Individual 11 9 8 7 12 10 24 20 31 25 37 30 
sessions 
7. Liaison visits 48 39 3 2 12 10 24 20 17 14 19 15 
8. MESS web 42 34 10 8 27 22 20 16 15 12 9 7 
site 
9. Posters 37 30 10 8 38 31 20 16 14 11 4 3 
10. Scholarship 40 33 10 8 17 14 23 19 21 17 12 10 
information 
11. Self- 45 37 12 10 28 23 25 20 9 7 4 3 
evaluation 
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Career and Personal Planning (CAPP) classes are intended to assist students to make 
informed choices for the future, yet 43% (n=53) of the students did not use these classes 
or found them not helpful. Self-evaluation was described to students as using 
information you have collected yourself and insights gained throughout your secondary 
school experience to make informed choices about your post-secondary choice. The 
percentage of students that responded to this alternative and indicated it was either not 
used or not helpful (46%, n=57) compares with the percentage of students not using 
CAPP classes, 20% (n=25) or not finding them to be helpful, 23% (n=28). It is 
noteworthy that with the exception of the counselling resources, catalogues, calendars, 
and individual counselling sessions, one-fourth to one-third of the students do not use the 
resources available to them. 
In Table 5, the counselling resources were tabulated to reflect the frequency of use. 
The resources were ranked 1 to 11 in descending order to give a picture of most-and 
least-used resources and their percentages. 
Table 5 
Guidance Resources Ranked by Frequency of Use 
Rank Resource n % use 
1 Individual sessions 112 91 
2 Catalogues or calendars 110 89 
3 CAPP classes 98 80 
4 Poster 86 70 
5 Scholarship information 83 67 
6 MESS web-site 81 66 
7 Self-evaluation 78 63 
8 Liaison visits 75 61 
9 Calls to site 71 58 
10 Financial aid 70 57 
11 Group sessions 68 55 
Note: (N=123) 
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The individual sessions with the secondary school counsellor were ranked the most-used 
resource (n=112, 91 %). Post-secondary catalogues or calendars ranked second (n=110, 
89%). Career and Personal Planning classes ranked third (n=98, 80%) overall. This 
reflects that the course is mandatory for graduation. The least-used resource was the 
large-group evening sessions used to convey information to both students and parents 
(n=68, 55%). It is noteworthy that despite this resource being identified as least used, 
over half of the students indicated that they had used it. 
In Table 6, the guidance resources were ranked using the mode to identify the highest 
percentage of perceived helpfulness for each resource listed. The resources were then 
ranked in descending order. 
Table 6 
Perceived Helpfulness of Guidance Resources Ranked by Modal Scale Point 
Rank Resource Modal 
Scale Point 
% 
Individual sessions 5 33 
2 Catalogues or calendars 4 32 
3 Group sessions 4 31 
4 Liaison visits 3 32 
5 Calls to site 3 34 
6 Scholarship information 3 28 
7 Financial aid 3 29 
8 Poster 2 44 
9 CAPP classes 2 32 
10 Self-evaluation 2 36 
11 MESS web-site 2 33 
Note: Scale ranges from 5 (extremely helpful), 4 (quite helpful), 3 (helpful), 2 (somewhat helpful), and 
l(not helpful) 
Individual sessions were rated extremely helpful by 33% (n=37) of the graduating 
students. This represents the students' highest rating of resource helpfulness. Table 5 
indicates 91% (n=112) of the students used this resource. The most interesting finding in 
Table 6 was the rank ofCAPP classes in ninth place. Only 32% (n=31) of the students 
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found the resource to be somewhat helpful, although in Table 5, 80% (n=98) of the 
students identified that CAPP classes were used as a resource. However, it is likely that 
this percentage is inflated by the compulsory status of the class because the results noted 
previously in Table 4 indicated that 23% (n=28) found the resource not helpful at all and 
20% (n=25) reported they did not use the resource. Combined this represents 68% 
(n=84) of the respondents who do not feel that CAPP classes are a viable source for 
assisting in the post-secondary decision-making process. 
To investigate further the helpfulness of the various resources, the responses were 
grouped in order to determine which resources were ranked the most and the least helpful 
in providing information for the selection of a post-secondary institution (see Table 7). 
The order of the resources listed in the table was determined by calculating their mean 
scale scores. The results of these calculations are presented along with the percentages of 
respondents that indicated the resource was at least "Somewhat Helpful". 
Table 7 
Student Users' Mean Rating of the Helpfulness of Guidance Resources 
Rank Resource n %Helpful Mean 
1 Individual sessions 92 84 3.69 
2 Catalogues or calendars 92 84 3.52 
3 Liaison visits 60 80 3.49 
4 Calls to site 52 73 3.21 
5 Group sessions 48 71 3.19 
6 Financial aid 48 69 3.16 
7 Scholarship information 56 67 3.10 
8 MESS web site 44 54 2.83 
9 Self-evaluation 38 49 2.58 
10 Poster 38 44 2.55 
11 CAPP classes 39 40 2.37 
Note: (Helpful-included responses from 5 (extremely helpful), 4 (quite helpful), and 3 (helpful)); whereas 
(not helpful included 2 (somewhat helpful) and 1 (not helpful)) . 
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It is not surprising to see individual sessions (n=92, 84%) and catalogues/calendars 
(n=92, 84%) ranked equally. These would be the counsellor's principal tools for assisting 
students with the selection of post-secondary institutions. In Table 7, CAPP classes 
ranked eleventh as a result of only 40 percent of the students reporting that they found 
this resource to be helpful. This is alarming because the curriculum was designed to 
assist students to develop career goals, make personal plans, and select post-secondary 
education opportunities to attain their goals. 
In Section V of the questionnaire, students were asked to indicate their level of 
satisfaction with the services provided by the guidance counsellor and their satisfaction 
with the materials available in the guidance resource room. A scale from "0" to "5" was 
used to measure satisfaction levels. In Table 8, the results of the questionnaire are 
tabulated for questions 1 and 2 of Section V. 
Table 8 
Student Satisfaction with Guidance Services 
Service 0 1 2 3 4 5 
Did not Not Somewhat Satisfied Quite Extremely 
use satisfied satisfied satisfied satisfied 
n % n % n % n % n % n % 
Guidance 11 9 8 7 17 14 29 23 30 24 28 23 
counsellor 
Guidance 53 43 9 7 9 11 27 22 18 15 5 4 
reference room 
The results indicate that 91% (n = 112) of the students had used the counsellor as a 
source for attaining information regarding post-secondary education, while only 57% (n = 
70) of the students had used the guidance resource room. 
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To establish the level of satisfaction from those seeking information from the 
counsellor, responses were grouped into two categories, satisfactory and not satisfactory. 
Table 8 indicates that a number of students (n=64, 52%) did not use either the guidance 
counsellor or the reference room. The students who indicated that they used the guidance 
counselor as a resource (n=87, 71 %) are satisfied with the services being provided. Of 
the 68 students who reported that they used the reference library, (n=50, 41%) indicated 
they were satisfied with the resources provided there. 
Limitations of the Study 
1. The population studied was not identified by (a) gender, (b) socio-
economic status, (c) ethnic background, (d) parents' martial status, (e) 
education of parents, (f) status in relation to siblings attending college or 
university, 
2. The population studied did not respond to significant differences in 
satisfaction with overall counselling for college, technical, or university 
selection based on the type of post-secondary institution the student was 
interested in attending, 
3. The population studied had yet to attend a post-secondary institution to 
make an informed decision based <?n the satisfaction of choices being 
made. 
35 
CHAPTER FIVE 
Discussion 
Summary 
The intent of this study was to examine three separate concerns. The first focused on: 
the proportion of students going on to a post-secondary institution immediately following 
graduation, the type of institution these students plan to attend, the type of program they 
plan to pursue, and the geographical location of the post-secondary institution graduating 
students from Mount Elizabeth Secondary plan to attend. The second evaluated the 
students' perceptions of the most helpful resources provided by the counsellor in the 
post-secondary choice process. The third measured the students' perceived satisfaction 
with the counsellor's services and resource library. The rationale for this study was to 
assist the counsellors at Mount Elizabeth Secondary School to identify the strengths and 
weaknesses of this part of the counseling program. 
The interventions and resources provided by counsellors at Mount Elizabeth 
Secondary School are designed to aid students in preparing career goals and plans and in 
selecting post-secondary educational institutions that will help them to attain their goals. 
At Mount Elizabeth Secondary School, the guidance counsellors spend a great deal of 
time assisting in the post-secondary decision-making process of their students just as their 
secondary school career is drawing to a close. It has been a common belief that career 
decisions will be formulated in late adolescence. The research literature would contradict 
that statement as it has been determined that career decisions begin in early childhood 
and continue through the developmental cycle into adulthood (Tiedeman, 1961; Super, 
1990; Mcintosh, 2000; Wahl & Blackhurst, 2000). 
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The Mount Elizabeth Secondary School counselling questionnaire was administered 
during the week prior to the mid-term report period in the second semester, when it was 
most likely to indicate whether or not individual decisions about post-secondary 
education would be confirmed. 
Conclusions 
It was determined that of the 180 students who met the graduation requirements, 91% 
completed the questionnaire. The sample was derived from 77% of the students who had 
immediate plans to attend a post-secondary school upon graduation. Table 2 shows the 
majority of these students (57%) planned on attending a university immediately 
following graduation. In contrast 45%, were undecided about a program of study or 
career path. The percentage of participants who are undecided about a program of study 
or career path support the need for more emphasis on career education in schools (Levi & 
Ziegler, 1993; Kraus & Hughey, 1999). 
Regarding the locations of the students' post-secondary choices, 27% plan to study in 
the northern region. This percentage was comparable to that for the central Okanagan 
region (27%) and that the Lower Mainland region (28%). One could conclude that the 
efforts made by the University of Northern British Columbia recruiting staff are quite 
successful because students view this option as a viable alternative. 
Overall, the results indicate that 43% of the students planned on attending college, a 
technical facility or some other type of post-secondary institution. It was also determined 
--
that 89% of these students planned on attending institutions that are not located in 
northern British Columbia. 
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The results of the study indicate that most of the students (91 %) at Mount Elizabeth 
Secondary School seek the assistance of a counsellor while in the search stage of the 
post-secondary choice process. This extremely high percentage emphasizes the need for 
counsellors to engage in professional development so that parents and students can work 
together to make informed choices. It is encouraging that 78% of the students indicated 
satisfaction with the guidance counsellors' efforts in the post-secondary choice process. 
Individual counselling sessions and the use of catalogues or calendars were the two 
resources that were used the most and both were perceived as helpful. It is clear that 
students value one-on-one contact and devalue the group setting. 
Group sessions to impart information to students and parents were the least-used 
resource, with only 55% of the students attending the sessions. Ironically, when these 
students were asked to rate the helpfulness of these sessions, 71 % reported the sessions 
were helpful. A concerted effort must be made to ensure that students and parents are 
aware of these sessions and when they are being held because the results of this study 
indicate that those who attend these sessions find them to be helpful. 
Liaison visits were ranked eighth in frequency of use, but 80% of the students who 
used the resource rated it as helpful , thereby causing them to be ranked second overall. 
The numbers make it apparent that these visits are influential in aiding the students in the 
decision-making process. Advertising early in the year could serve as a reminder for the 
university/college liaison visit. Perhaps more students and their parents would make the 
choice to attend if they understood the value of these sessions. 
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A closer look at the data determines that approximately half of the students found self-
evaluation; i.e., examining personal and educational goals , along with reviewing post-
secondary materials, making contact on their own, or evaluating requirements for 
entrance to specific programs, was not helpful in making post-secondary choice 
decisions. Perhaps this result is directly related to the fact that 58% of the students did 
not use or were not satisfied with the guidance reference library. This would suggest that 
students are using neither the resources available in the library to assist them in making 
choices about further education nor the opportunities in Career and Personal Planning 
(CAPP) class that were designed for this purpose. Clearly students are very much 
depending on counsellors to assist them in making decisions and interpreting catalogues 
and calendars. 
Although CAPP classes were ranked high in use (80% ), they were ranked lowest in 
helpfulness (60% ). It has been suggested that counsellors should be supplementing 
classroom lessons to facilitate the career development of students (Kraus & Hughey, 
1999). The percentage of students indicating that the career and personal planning 
curriculum at Mount Elizabeth is not helpful suggests that the counsellors need to be 
working closely with teachers to develop a more comprehensive program that will 
facilitate a higher degree of perceived helpfulness in the predisposition stage of career or 
post-secondary decision-making. It is evident that students are not utilizing or being 
provided with the information they need to make these decisions. This would suggest 
that the various types of interventions are interrelated; for example, if CAPP is done 
effectively the need for individual counselling is reduced substantially, if it is not, the 
need for individual counselling increases substantially. 
--· 
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Only 71 % of students polled made personal contact with the post-secondary institution 
as a way to elicit information concerning their post-secondary choice. Of these students, 
73% found this to be helpful when making their decisions. Students should be 
encouraged to take advantage of the expertise offered by the individuals at the post-
secondary institutions they are considering. 
Posters advertising post-secondary institutions rated fourth in usage but rated tenth in 
being helpful for assisting students in choosing which institution they would attend. This 
would suggest that the posters primarily provide a visual clue to alert students that they 
should begin to look at their options. For those graduating, some posters also provide a 
visual aid to illustrate the process of applying for entry into specific schools or programs. 
This study revealed that the Mount Elizabeth website was used frequently and those 
using the website as a resource found it helpful. Since this was a new resource, it is 
likely that the students who indicated that they did not use the resource may not have 
been aware of its existence or not had Internet access. While there is evidence that this 
resource has potential for development at Mount Elizabeth Secondary School, it will need 
to be updated and reviewed on a regular basis if it is to benefit students in making post-
secondary decisions. 
Recommendations 
Counsellors at Mount Elizabeth Secondary School will need to teach, team teach, or 
support the teaching of guidance curriculum activities that relate to post-secondary 
decision-making so important and useful information can be provided for students. This 
can be achieved by becoming more involved in the units that are now being addressed in 
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the Career and Personal Planning curriculum. The counsellors can provide insight to 
teachers who are not familiar with the process. They can also help to develop strategies 
to deliver pertinent information and to identify the specific needs of the group. Students 
should be introduced to the vocabulary used in the catalogues and calendars of post-
secondary institutions so that they can understand the language and know what to expect. 
Computer classes could be used in the process as well. 
A monthly newsletter published by the counselling department could provide 
reminders of events taking place, important dates to remember, and suggestions about the 
post-secondary decision making process in a step-by-step format. Publishing web-site 
addresses that can assist students with making decisions about post-secondary choices 
could be identified so that techniques for self-evaluation could be employed. 
Instead of dealing with the individual concerns of students related to post-secondary 
choices, small group sessions could be set up to address the common concerns of most 
students or specific programs of interest to specific groups of students. Parents could 
then be included in the process. If further collaboration is needed, this could then be 
identified and done on an individual basis. 
Implications for Future Research 
This study was limited to a single secondary school in Kitimat, British Columbia. To 
gain more comprehensive conclusions on topics covered in this report, future studies 
should be conducted to include other secondary schools in the region. Follow-up on the 
initial participants would provide counsellors with a better picture of what was deemed 
most helpful after a year at a post-secondary institution. Further research should be 
implemented as a follow up to this study. Continual assessment of the resources used 
should be evaluated yearly, so that changes can be made to facilitate greater degrees of 
helpfulness to the individuals using the resource. This could also include the responses 
of parents, teachers and administrators. 
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Appendix A 
Specific Guidance Responsibilities 
I. Services to Students 
A. Helping students gain an understanding of themselves through a 
knowledge of their abilities, aptitudes, achievements, interests, and 
ambitions so that they may realize their potential, 
B. Aiding students in the decision-making process, 
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C. Encouraging students to explore the many career and post-secondary 
opportunities open to them, 
D. Assisting students to obtain and use information that will contribute 
to their ability to make realistic choices of educational institutions and 
possible future plans. 
II. Services to Parents 
A. Increasing parents' understanding of their children' s capabilities, 
limitations, and desires, 
B. Helping parents as they investigate post-secondary institutions that 
might prove suitable for their children, 
C. Explaining admissions standards and requirements to parents as they 
relate to their children, 
D. Informing parents about the costs of post-secondary education and the 
ways that these costs can be paid. 
III. Services to the School Staff 
A. Helping staff members learn more about individual post-secondary 
institutions and programs available at each, 
B. Keeping staff updated on what is happening at specific post-
secondary institutions, 
C. Helping staff understand the admissions standards and requirements 
as they relate to individual students who may need or want direction 
and recommendations from them, 
D. Helping staff identify talented students and encourage the 
development of student abilities to maximum potential, 
E. Helping the school librarian build a collection of basic career and 
post-secondary guidance books for students, parents, and staff; keep 
an up-to-date collection of catalogues and view books of many post-
secondary institutions; and secure audio-visual aids. 
IV. Services to Post-Secondary Admissions Officers 
A. Scheduling, planning, and conducting admissions officers visits to the 
high school, 
B. Arranging for admissions officers to meet with groups of students and 
with individual students, 
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C. Sharing information about the students, the school, and community, 
D. Working to develop a cooperative relationship through mutual respect 
and trust. 
V. Services to Local Post-Secondary Alumni 
A. Working with official, local alumni as they try to assist their 
institution in identifying students who will be able to meet their 
admission requirements and achieve success at their institution, 
B. Learning more about their institution from these local alumni. 
VI. Acquiring Knowledge about School and Community 
A. School: philosophy of education, curricular and extra-curricular 
offerings, staff, marking system, guidance programs, physical plan 
and facilities, 
B. Home background of students: education of parents, occupations of 
parents, family income, size of families, parental aspirations for their 
children, ethnic and/or religious affiliations, 
C. Community: cultural, economic, social, and educational public 
relations. 
VII. Accumulating Information About Each Student 
A. Academic program with designation of courses, such as Advanced 
Placement Program, Honors, Accelerated, General, or Basic, 
B. Grades earned, 
C. Test results: ability, achievement, aptitude, and interests, 
D. Personal data: activity in and out of school, special skills and talents, 
travel and other opportunities for personal and cultural development, 
work experience, future educational and career plan, socio-economic 
family background, personality and behavior ratings, 
E. Anecdotal records including staff comments, observations, and 
recommendations, 
F. Report of conferences that have been held with the student, the 
parents, and other concerned people. 
VIII. Acquiring Knowledge about the Services and Programs Available 
A. Scholarship and loan programs: local, regional, and national, 
B. Specialized schools: business-secretarial, art, music, drama, nursing, 
trade, vocational, etc, 
C. Employment opportunities, both part-time and during the summer, 
D. Employment opportunities in other parts ofthe country and aboard 
during the summer months, 
E. Local summer school programs in schools and post-secondary 
institutions, 
F. Summer institutes for academically talented youth offered by post-
secondary schools, and private enterprises, 
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G. Special study opportunities during the summer months in other parts 
of the country and abroad, 
H. Travel opportunities for students. 
IX. Accumulating Information about Post-Secondary Institutions 
A. Through literature: reference books, university publications, 
(catalogues, view books, and alumni magazines), professional 
journals, films, recordings, and other audio-visual materials, 
B. Through interviews with school graduates who are attending post-
secondary institutions when they are home for vacation breaks and 
through conferences with current students who have previously 
visited campuses, 
C. Through interviews with admissions officers when they visit the 
school, 
D. Through records maintained on each post-secondary institution where 
students have matriculated, including data on the programs of each 
student, 
E. Through follow-up studies and other research, 
F. Through records kept of the current admission picture of each 
graduating class, 
G. Through attendance at conferences sponsored by post-secondary 
institutions, and professional organizations, 
H. Through visits to post-secondary institutions to gain first-hand 
information and to develop a wider knowledge of many institutions, 
I. Through the sharing of information and techniques with colleagues 
from other secondary schools. 
X. Coordinating a Program of Post-Secondary Preparation and Orientation 
A. Publications such as bulletins, letters, and guides, made available to 
students and parents, 
B. Group guidance activities for students and parents pertaining post-
secondary admissions and related topics, 
C. In-service training activities for administrators, counsellors, and 
teachers. 
XI. Understanding the Admissions Process and Directing Admissions Procedure 
A. Giving information relative to the admissions process: admissions 
standards at specific post-secondary institution, application deadlines, 
testing required, and test registration deadlines, 
B. Answering students' questions about post-secondary application 
forms, 
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C. Preparing students transcripts and interpretative materials, 
D. Writing student recommendations, 
E. Completing the parts of the post-secondary application forms which 
are required from the school, 
F. Securing additional personal data to supplement each student's 
credentials, 
G. Providing information on scholarships, grants, loans, and work/study 
opportunities. 
XII. Testing 
A. Orientation of students and parents concerning test required for 
admission to post-secondary institutions, 
B. Informing students and parents of tests required for entrance to 
specific post-secondary institutions, 
C. Informing students and parents of registration deadlines, test dates, 
and locations, 
D. Supervising, administering, and coordinating test programs which are 
vital to post-secondary admissions, scholarship aid, advanced 
placement, and credit in post-secondary level courses, 
E. Utilizing internal testing program of school to guide students in 
educational planning and post-secondary choice. 
XIII. Maintaining Records of the Current Graduating Class 
A. Applications made and date of each, 
B. Acceptances received, 
C. Rejections received, 
D. Number of students placed on waiting lists, 
E. Scholarship offers and acceptances, 
F. Number of post-secondary bound students, 
G. Number and names of post-secondary institutions that members of the 
class will attend, 
H. Geographical spread of college attendance of each class. 
XIV. Conducting Follow-up Studies and Other Research Each Year 
A. Post-Secondary Institution: percent attending, number of post-
secondary institutions attended, and number attending each 
institution, 
A. Specialized education and training, 
B. Other: work, military, or undecided, 
C. Drop-out rates. 
XV. Assisting in Curriculum Development 
A. Acquiring a comprehensive view of the educational program in the 
school, with appreciation and understanding of course 
selections in all departments, 
A. Maintaining a longitudinal view of educational programs in 
progressive schools everywhere, 
B. Realizing the importance of making recommendations for the 
improvement of curricular offerings to meet the needs of students, 
C. Reporting on innovations gleaned form reading, professional 
meetings, and visits to other schools, which might be incorporated 
into the local school program, 
D. Assisting in gathering statistical data necessary for curricular 
development and improvement, 
E. Serving as a member of the curriculum planning and revision 
committees. 
XVI. Assisting in Research 
A. Gathering data for research projects as needed by the school system, 
B. Recommending research projects believed to be fundamental to the 
development of the total school, 
C. Completing studies of graduates that determine academic 
achievement at post-secondary institutions and therefore gauge the 
adequacy of the academic program of the local secondary school 
system, 
D. Doing various types of follow-up studies of graduates to ascertain 
their success in later life. 
XVII. Promoting Good Public Relations 
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A. Establishing personal contacts with many post-secondary institution 
admission officers and local post-secondary alumni, with the purpose 
of developing effective communication and cooperative working 
relationships, 
B. Allotting time for luncheons, dinners, teas, and other activities 
sponsored by local post-secondary alumni and/or representatives, 
C. Attending meetings outside of school designed to aid parents in their 
search for information, 
D. Maintaining active membership in professional associations, 
E. Interpreting the school and community to representatives of 
educational institutions, business, and industry, 
F. Assisting the administrative staff in their endeavors to interpret the 
effectiveness of the educational program to the Board of Education 
and to the total community. 
Appendix B 
Counselling Duties and Services Available 
at Mount Elizabeth Secondary School 
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Counselling Duties 
1. Helps to plan and develop the guidance program and curriculum in relation to 
the needs of students, 
2. Provides all students with the opportunity for individual or group 
counselling, 
3. Assumes responsibility for the school's program of student appraisal by 
helping to identify students with special abilities or needs, then interpreting 
information about students to them, to their parents, to teachers and to other 
professionals concerned, 
4. Collects and disseminates to students, their parents, and colleagues 
information concerning school programs, opportunities for further education, 
careers, and career training opportunities, 
5. Maintains a liaison and cooperative working relationship with other student 
personnel specialists and with agencies within the community, 
6. Assists in providing placement services for students by helping students to 
develop long range plans of study and to make appropriate choices of school 
programs, 
7. Consults with parents regarding the growth and development of their children 
(with due regard for the students desire for confidentiality), 
8. Cooperates with others in conducting research related to student needs and 
how well school services are meeting those needs, 
9. Participates in timetabling and scheduling of school programs, 
10. Maintains open dialogue with administration and school staff. 
Services Available 
1. Individual and group counselling for post-secondary planning, 
2. Student and parent conferences on graduation requirements and post-
secondary selection or program availability, 
3. Notifies students immediately on receipt of post-secondary applications and 
scholarship information via announcements and on bulletin boards in 
guidance room, 
4. Up-to-date information on application deadlines, scholarship deadlines and 
financial aid, 
5. Arrangement of post-secondary liaison meetings with institutions within and 
outside of local area, 
6. Parent night information sessions in the fall and winter on various topics 
related to the post-secondary selection process, 
7. Arrangement for LPI testing twice a year, in October and March, 
8. Arrangement for testing related to entrance for specific programs at post-
secondary institutions outside local area, 
9. Up-to-date information provided on school web-site and links to post-
secondary sites, 
10. Advises on specific course selections to satisfy entrance or career pre-
requisites, 
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11. Maintains reference library of current post-secondary catalogues, a variety of 
other post-secondary selection related books, scholarship information, and 
pamphlets on career choices and programs, 
12. Computer resource "Bridges" and links to sites related to career decisions, 
13. Files up-to-date post-secondary applications and keeps inventory on 
shortages, 
14. Conferences with post-secondary representatives. 
Appendix C 
Intervention Timeline For Students 
at Mount Elizabeth Secondary School 
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First semester eighth grade 
• group session to introduce counselling services available to students, 
• evening information session for parents regarding course selection and 
requirements of the Ministry of Education for enrollment in Career and Personal 
Planning course. Introduction of counselling staff to public, 
• individual conferences with students and parents upon request. 
Second semester eighth grade 
• individual or group counselling for course selection, 
• evening information session for parents regarding course selection, 
• individual conferences with students and parents upon request. 
First semester ninth grade 
• information assembly for students regarding course change deadlines, 
• evening information session for parents and students regarding course change 
deadlines and introduction of counselling staff to public, 
• individual conferences with students and parents upon request. 
Second semester ninth grade 
• individual or group counselling for course selection, 
• evening information session for parents and students regarding course selection, 
• individual conferences with students and parents upon request. 
First semester tenth grade 
• 
• 
• 
information assembly for students regarding course change deadlines, 
evening information session for parents and students regarding course change 
deadlines and introduction of counselling staff to public, 
individual conferences with students and parents upon.request. 
Second semester tenth grade 
• 
• 
• 
• 
evening information session for parents and students to explain graduation 
requirements, post-secondary entrance requirements, and course-selection process 
and choices, 
individual or group counselling for course selection and tentative plan for senior 
year, 
individual or group counselling for post-secondary education exploration, 
individual conferences with students and parents upon request. 
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First semester eleventh grade- junior year 
• information assembly for students regarding course change deadlines, graduation 
requirements, and post-secondary entrance requirements, 
• evening information sessions for parents and students to explain graduation 
requirements, post-secondary entrance requirements, post-secondary liaison visits, 
and scholarship information, 
• university/college liaison visits promoted through announcements and material 
distributed on how students and parents should approach this experience, 
• individual conferences with students and parents upon request. 
Second semester eleventh grade - junior year 
• evening information session for parents and students to explain graduation 
requirements, post-secondary entrance requirements, scholarships, and course 
selection process and choices, 
• individual or group counselling for course selection and transcript review, 
• individual counselling to review post-secondary plans or update tentative plans, 
• individual conferences with students and parents upon request. 
First semester twelfth grade - senior year 
• 
• 
• 
• 
• 
• 
• 
• 
• 
information assembly for students regarding course change deadlines, graduation 
requirements, and post-secondary entrance requirements, 
evening information sessions for parents and students to explain graduation 
requirements, post-secondary entrance requirements, post-secondary liason visits, 
scholarship information, and explanation of importance ofthe LPI (Language 
Proficiency Index) for university entrance, 
university/college liaison visits promoted through announcements and material 
distributed on how students and parents should approach this experience, 
advertising of LPI dates, sign up information distributed through announcements, 
parent news bulletin and invigilation of LPI testing, 
transcript verification reports reviewed for graduation requirements, 
promoting early post-secondary application and assisting with completion of 
applications, 
Arranging additional testing for specific programs if required, 
graduate guide distributed with specific information regarding grad requirements, 
provincial exams, scholarships, and provincial loans, 
individual conferences with students and parents upon request. 
Second semester twelfth grade - senior year 
• advertising ofLPI dafes for spring sitting, sign up information distributed through 
announcements, parent news bulletin and invigilation of LPI testing, 
• transcript verification review for graduation status, 
• assisting in post-secondary application process, 
• arranging additional testing for specific programs if required, 
• organizes information regarding local scholarships for students, then provides 
information for local scholarship committee. 
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Mount Elizabeth Secondary School 
Counselling Questionnaire 
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Mount Elizabeth Secondary School 
Counselling Questionnaire 
Please answer yes or no by placing a check in the box provided on the right: 
Section 1: 
1. Are you planning to attend a post-secondary school in September? 
Yes No 
[] [] 
If you answered no to question (1) , you may stop. Thank you for participating. If you 
answered yes please proceed to question (2). 
2. Are you planning to attend university? 
If you answered no to question (2) go to section II-
3. Are you interested in a Humanities/Art Program? 
4. Are you interested in a Science Program? 
5. Are you interested in a Fine Arts Program? 
6. Are you interested in Business? 
7. Are you interested in Education? 
8. Are you interested in Nursing? 
9. Are you interested in Engineering? 
10. Are you undecided? 
You may now proceed to Section ill. 
Section II: 
11. Are you planning on attending a college? 
12. Are you planning on attending a technical school? 
13. Are you planning on attending some other type of school? 
14. Are you undecided? 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
[] 
If you answered question (14), you may stop. Thank you for participating. If you 
answered yes to question (11), (12), or (13), please proceed to Section III. 
Section III: 
15. Are you planning to attend a school in the: 
(i). Northwest region (Terrace, Kitimat, Prince Rupert) [] [] 
(ii) Central North (Prince George) [] [] 
(iii) Northeast region (Fort St. John, Dawson Creek) [] [] 
(iv) Central Okanagan (Kamloops, Vernon, Kelowna) [] [] 
(v) Lower Mainland (Vancouver, Abbotsford, Surrey) [] [] 
(vi) Vancouver Island (Nanaimo, Victoria) [] [] 
(vii) Other regions [] [] 
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Section IV: 
Please rate the following resources used in making your decision about universities, colleges, 
technical or vocational programs to which you have applied. 
Circle the number that best describes how helpful you found this activity or resource. 
If you did not use the item in question circle (0), if not helpful circle (1), if somewhat 
helpful circle (2), if helpful circle (3), if quite helpful circle ( 4 ), if extremely helpful 
circle (5). 
Did Not Somewhat Helpful Quite Extremely 
not Helpful Helpful Helpful Helpful 
use 
1. Self evaluation techniques 0 2 3 4 5 
2. School web site 0 1 2 3 4 5 
3. Catalogues or school 0 2 3 4 5 
calendars 
4. Posters advertising specific 0 2 3 4 5 
school 
5. University/college liaison 0 2 3 4 5 
visit 
6. Phone calls to site 0 1 2 3 4 5 
7. Large information sessions 0 2 3 4 5 
8. Individual counseling 0 2 3 4 5 
sessions with counselors 
9. Information provided in 0 1 2 3 4 5 
Career and Personal Planning 
class 
10. Scholarship information 0 2 3 4 5 
11. Financial aid information 0 2 3 4 5 
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Section V: 
Please answer the following using the rating scale provided. 
If you did not use the item in question circle (0), if not satisfied circle (1 ), if somewhat 
satisfied circle (2), if satisfied circle (3), if quite satisfied circle ( 4), if extremely satisfied 
circle (5). 
Did Not Somewhat Quite Extremely 
not use satisfied Satisfied Satisfied Satisfied Satisfied 
1. Guidance Counselor 0 1 2 3 4 5 
2. Guidance Reference 0 2 3 4 5 
Room 
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Appendix E 
Parental and Student Consent Form 
PARENTAL AND STUDENT CONSENT FORM 
Transition to post-secondary institutions: An evaluation of high school counselor 
interventions and strategies. 
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I understand that this research projeCt is an evaluation of counselling services currently in place at 
Mount Elizabeth Secondary School, to help students with their transition to post-secondary 
schools. I understand that my son or daughter will be asked to answer a questionnaire prepared 
by Sheila A. Burton, a counselor at Mount Elizabeth Secondary School. The graduating class of 
2000 will be the only participants in this study. This study will ask students to evaluate the 
effectiveness of the various transitions services. If you have any questions please do not hesitate 
to contact Sheila Burton at (250) 632-6174 during the day or at (250) 639-9462 in the evenings. 
This research project is part of her Master of Education degree in Educational Counselling at the 
University of Northern British Columbia. This questionnaire will be administered after the 
Ministry post-secondary choice forms are completed. It will take approximately five to ten 
minutes to complete. 
I understand that the participation of my son or daughter is completely voluntary. Students will 
not be asked to identify themselves in any way, so that their confidentiality is ensured. Choosing 
to participate or not to participate will have no bearing on their.grades or academic standing. 
I understand that any data collected in the study will remain confidential. The questionnaires will 
be kept in a locked cabinet until the end of the study they will be then be shredded. The results of 
the study will be made available to students and parents in the form of a poster presentation in the 
guidance counselling area. Furthermore, I understand that the name of my son or daughter will 
not be attached to any published results. The only person having access to this information will 
be Sheila Burton. 
If you consent to support this evaluation, please have your child return the signed consent form to 
Sheila Burton at Mount Elizabeth Secondary School on or before, <day, date>. 
Please be advised that if you have any complaints they should be addressed to the Office of 
Research and Graduate Studies at UNBC, 3333 University Way, Prince George, B. C. , V2N 4Z9. 
I wish to thank you for your anticipated support for this project. 
Sheila Burton 
Student's Signature Parent/Guardian's Signature 
Dated: Month!DayN ear Dated: Month!DayN ear 
